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CONTEXTUAL INFORMATION
The school context:
	Address 
	Broadway, Treforest, Pontypridd, Rhondda Cynon Taf, CF37 1BE 

	Telephone 
	01443 486836                           Fax 01443 401071 

	Email 
	admin@parclewisprimary.rctcbc.cymru 

	Website 
	https://www.parclewisprimaryschool.co.uk/

	Facebook 
	Parc Lewis Primary- Private Group. Request for access

	DES LA Number 
	674/2137 

	Headteacher 
	Mrs Catherine Hughes 

	Chair of Governors 
	Mrs Dana Davis

	Director of Education 
	Mrs Gaynor Davies 



Parc Lewis Primary School was opened in 1908 and is situated in the town of Pontypridd, Rhondda Cynon Taff County Borough Council, located on the Broadway into the town. The school is not situated within a Community First Area but 35% of children live within a Community First Area. The overall socio-economic background of the children is described as disadvantaged. Action for Children report 25% of children are living in poverty in Pontypridd and these children in poverty are coming from working families.  The catchment area of the school consists of part of a large council owned housing estate, Rhydyfelin (Community First Area), and a mix of private housing and rented accommodation in the surrounding areas of Treforest and Pontypridd. There are also examples of other pupils who attend out of catchment areas as a result of parental choice, due to positive promotion of the school’s inclusive ethos and good standards. 
Many teaching and support staff have a long service record at Parc Lewis. Mrs Catherine Hughes, the current Headteacher was appointed in September 2024. She had previously held the role of DHT since 2014 at Parc Lewis prior to completing a secondment as Head Teacher at a school within the cluster until it’s closure in August 2024.
Parc Lewis has a substantive DHT, appointed in January 2025. Additional to their DHT responsibilities, the role includes Teaching and Learning Equity and ALNCo Yr3-Yr6.
There are currently three TLR2 post-holders The TLR holders responsibilities include Curriculum and Assessment; Foundation Lead with 0.5 TLR3 ALNCo responsibility; Project TLR.
There are currently 222 pupils Reception-Yr6, on roll. We also have 25 part-time Nursery pupils with 1:8 staff pupil ratio due to pupil ALN. A minority of pupils across Rec-Yr6, are registered as FSM. This is lower than the Welsh government data which shows that 26% of children in working households in Wales live in poverty. This may be in part to access to Universal Meal Provision and low uptake of benefits.  
Termly tracking shows fluctuating differences between the attainment of FSM and non-FSM pupils. 
Entry WellComm data gives us a clear indication that pupils often enter our school with low scores in communication, literacy and numeracy needed to access the whole curriculum.  
At present there are 11 pupils with IDP’s for ALN and 34 pupils at SA+ and a further 40% accessing some sort of Universal Provision.  Around half of pupils are on the LA EAL register. There are 25 different ethnicity groups in school.  
The school has had an increase in pupil roll since Autumn 2011 at 164 pupils to September 2024 when it was 270 pupils.  Changes to entry visas for the university students, the search for employment, increased house costs in the locality and falling birth-rate have contributed to a steady fall in pupil numbers to the current roll of 246 (including Nursery). This number fluctuates due to the transient nature of the catchment area. Parc Lewis is the nearest school to the University and mature students from all over the world bring their families for different periods of time, and at different times of the year we can have up to 15+ Traveller children. This also has a significant impact on Attendance. 
Tracking is subject to planned rigorous and robust analysis and shows that many pupils make at least good progress from their baseline on entry to Y6. Many pupils do not begin school life at Parc Lewis, i.e., Travelers, EAL pupils and also a high percentage of pupils join us due to our proximity to the University. This makes it difficult to assess the progress of individual pupils as very few pupils’ start N and remain in school until Y6.   This is common to most year groups. 



	 
Staffing Levels 
	Teaching/ PT /Perm supply 
	HILTA/LSAs/Perm supply 
	SEN SNSAs 
	Clerk 
	Caretaker 
Cleaner 
	Midday Supervisors 
	Canteen Staff 
	Total 

	
	9
	11
	0
	1
	3
	2
	3
	29


 
	Number on Roll 
	 
	YN 
	YR 
	Y1 
	Y2 
	Y3 
	Y4 
	Y5 
	Y6 
	Total 

	2023 – 2024 
	 
	25
	22
	32
	32
	34
	37
	32 
	33
	247 

	IDP Pupils 
	 
	   YN 
	YR 
	Y1 
	Y2 
	Y3 
	Y4 
	Y5 
	Y6 
	Total 

	
	No. of Pupils 
	0
	2
	1
	2
	2
	1
	3
	0
	11 pupils-

	
	% 
	
	
	
	
	
	
	
	
	5% -A Few: Nur-Yr6-

	ALN (SA+) 
Register 
	 
	YN 
	YR 
	Y1 
	Y2 
	Y3 
	Y4 
	Y5 
	Y6 
	Total 

	
	No. of Pupils 
	
	
	
	
	
	
	
	
	

	
	% 
	
	
	
	
	
	
	
	
	

	Free School Meals 
	 
	YN 
	YR 
	Y1 
	Y2 
	Y3 
	Y4 
	Y5 
	Y6 
	Total 

	
	No. of Pupils 
	0
	2
	3
	5
	3
	7
	5
	9
	34 pupils-

	
	%
	
	
	
	
	
	
	
	
	15% A Few

	EAL 
	No of pupils 
	 9
	 8
	 14
	 14
	 20
	 13
	 17
	 10
	105 pupils

	 
	% 
	 
	 
	 
	 
	 
	 
	 
	 
	43% - Around half


 
Staffing Structure – Teaching Staff   
	Position 
	Responsibilities  
	Planned CPD training 
Please highlight any leadership training 
	Teaching position 

	HT 
	Child Protection/ Teaching & Learning Progression & Curriculum Standards 
	Estyn Peer Inspection & Inspector Update training
Curriculum Design
HT Training
	 HT

	DHT
	DHT responsibilities, the role includes Teaching and Learning Equity and ALNCo Yr3-Yr6.
	Assessment and Progression; Anti Racism.
New to ALNCo
New to DHT
	Yr 5/6

	SLT:TLR2 
	Curriculum and Assessment Lead/ LNF Skills/ Expressive Arts AoLE/Evolve/UNCRC/
	CSC Curriculum Leadership mentoring and coaching, 
Expressive Arts AOLE
	Year 3

	SLT:TLR2
	Foundation learning  Leader/Sounds Write / /Healthy Schools/ ALNCo Nur-Yr2
	FP Modules AOLE 
New to ALNCo training
	Rec 

	Class Teacher 
	LLC: KS2 Reading/ Get Writing/ Handwriting & Spelling/Empathy Lab/
	LLC AOLE -U3 Professional Development
LLC Leadership training-Get Writing
	Year 6 

	SLT 
	Numeracy Yr3-6  
	Numeracy AOLE U3 Professional Development
	Year 6 

	Class Teacher 
	Humanities AoLE
360Cymru 
	Humanities AOLE U3 Professional Development
	Rec/Y1 

	Class Teacher 
	Science/ICT/  DCF/ GDPR

	S&T AOLE U3 Professional Development
	Year 1 

	Class Teacher 
	H&Wb/ Welsh
	LLC Cymraeg- U3 Professional Development
	Year 4/5 

	Class Teacher
	H&Wb
	H&W AOLE- U3 Professional Development

	Yr 5 

	Class Teacher
	
	 NQT
	 Rec/Yr1


 
 
 
 
 


Staffing Structure – Support Staff 
 
 
	Position 
	Responsibilities  
	Planned CPD training 
	Leading  
Intervention for: 
	Class support for: 

	HILTA 
	Nursery teacher, FP PPA 
	Foundation Modules
EY Curriculum
	 
	 

	TA L3 
	Reception, Lunchtime & breakfast club  
	Foundation Learning Modules
	 Class Support Reception
	REC 

	L3 ELSA 
	ELSA Provision whole school  
	ELSA Supervision
FEO
	ELSA
FEO
	Whole School

	TA L3 
	 SNSA (in class support) 
	 
	Lit Launchpad
Discalculia
	Ks2 

	TA L2 
	Y2 class 
	 Foundation Learning Modules
	 IDP Interventions
	Y1/2 

	TA L2 
	Lit int EY 
	Foundation Learning Modules
	 IDP Interventions
	EY 

	TA L2 
	Lit int Yr 6/ Phys/Med intevention 
	 Foundation Learning Modules
	 IDP Interventions
	Y3 

	TA L2 
	IDP Intervention 
	 POPAT/
Attention Autism
	Lit Launchpad
Discalculia
IDP Traget interventions
	 KS2

	TA L2 
	Foundation Learning TA 
	 Foundation Modules
	 Year 1
	 

	TA L2 
	EY TA
	 Foundation Modules
	 EY
	 

	Clerk 
	 
	 Bromcom
	 
	 

	Caretaker 
	 
	 Health and Safety
	 
	 














The school vision
“One family, shining brightly” 
“Un teulu yn disgleirio’n llachar” 
 
The school vision 
 
For every learner to flourish and excel within our inclusive, respectful learning environment and ethos. Reaching their full potential of skills and knowledge, learners become active members of the school, community, Wales and beyond, working together to help each-other succeed. 
 
 
Values 
 
Inclusive (Everyone included)                    
Empathy (Kindness, compassion and consideration for others) 
Collaboration (Working together)                               
Ambitious (Aiming for excellence) 

School Aims 
 
· To nurture healthy, confident and happy pupils who have a strong sense of cynefin within our inclusive learning environment. 
· To encourage pupils to be ambitious and capable learners who embrace challenges, are resilient and transfer their learning into the world   
      beyond the classroom. 
· To create enterprising, creative and independent learners who have the tools to choose to always give their best efforts in all they do. 
· To engender ethically, informed citizens who are respectful, show empathy and embrace the rights and needs of others. 
· To awaken a sense of wonder, fire the imagination and inspire learners to grow in knowledge, understanding and wisdom. 
· We aim to become a Community Focused School, where families are made to feel welcomed, listened to and valued. Their needs, and  
      those of their children, are understood and catered for and where they are encouraged to play an active role in their child’s learning. 
· To have high expectations as a learning community in which the ethos of effort, progress and success is jointly celebrated. 
· To ensure equity of provision to ensure our whole school community can thrive.


Evaluation of progress since last inspection 
Parc Lewis Primary HT Feedback Notes: ESTYN Interim Inspection 9.4.25   
Lyndsey Watkins and Andrew Thorne 
 
2022 Inspection Recommendations;  
2025 Interim focus 
R1 Ensure that teachers provide the right level of challenge for all pupils  
R2 Improve pupils' writing skills across the school  
R3 Sharpen self-evaluation processes to ensure that action plans focus on specific areas for improvement 
 
	ESTYN  
What is working Well? 

	1. Pupils are courteous and  behaviour across the school is good. 
2. School staff support a nurturing ethos. 
3. School’s new Family engagement Programme & Ethnic Minority Parental and Community partnerships are strong and  should be celebrated. 
4. Curriculum design, planning leadership effectively maps out skills, knowledge and experiences on a 3 year cycle.  
5. Curriculum design planning, provides pupils with a suitable breadth and depth of learning across all areas of learning and experience. However, a minority of units of learning e.g Tudors topic do not take account of  
 an understanding of the history, cultural and linguistic heritage, ethnic diversity, identities, experiences and perspectives of their local area, Wales, and the wider world. 
6. Planning to enable pupils to develop an understanding of the complex nature of societies through exposure to stories past and present of their local area, Wales and the wider world spanning different communities as well as in particular the stories of Black, Asian, and Minority Ethnic people is at the early stages of development. 
7. Creative and artistic development is evident in a very few classes however there is inconsistent evidence across the whole school.  
8. Yr1/2 & Yr2 teaching and learning provision indoors and outdoors demonstrates effectiveness at developing independence and giving pupils a range of challenges 
9. A minority of teaching is good to excellent. 
10. Reflective leadership 
11. Open, honest and accurate analysis of school self-evaluation activities. 
12. HT & DHT working well as a new strategic team-at the beginning of the process. 
 



 

	Date of last inspection: May 2022 (Full Inspection)
	April 2025 (Interim Inspection)

	Estyn recommendation
	Progress

	R1 Ensure that teachers provide the right level of challenge for all pupils  
	In general, teachers understand the importance of providing pupils with learning experiences that challenge them and match their developmental needs. The success with which they do this still varies too much.
In the younger classes, teachers provide pupils with an interesting learning environment, indoors and outdoors, that engages pupils well and motivates them to learn. Nevertheless, the pace of learning is often too slow, and pupils spend too little time engaging in challenging, purposeful learning activities. 
In a minority of older classes, teachers’ expectations of pupils are appropriately strong. They provide pupils with activities that challenge their thinking and help them to make useful progress. In other cases, activities lack purpose and do not develop pupils’ knowledge, skills and understanding effectively enough. 
During lessons, around half of teachers recognise well when pupils make errors or do not understand their learning. They question pupils carefully and give them useful feedback that challenges their thinking and helps them to improve their learning. However, these processes are not consistently effective across the school. •
Leaders have recently improved processes to identify and to evaluate pupils’ progress, such as regular pupil progress meetings. This is beginning to help teachers think more carefully about how they can challenge pupils more effectively. These processes are still in their infancy.

Estyn 28/04/25


	R2 Improve pupils' writing skills across the school  
	Overall, most pupils make suitable progress when developing their writing skills. Many develop a good understanding of sentence structure and use grammar and punctuation accurately. By the time pupils reach reception, many form letters appropriately and, in Year 1, many pupils begin to write in sentences. As they progress, pupils write extended sentences that combine adjectives. In Years 3 and 4, pupils write for a range of purposes including playscripts, diaries and stories which, for the more able, include the use of paragraphs. They explore poetry and create thoughtful shape and cinquain poems, extending their use of language with a range of linguistic features. Older pupils recall the features of a given text type and use this knowledge effectively when drafting their work. Standards of presentation are variable across the school, particularly for more able pupils, and few pupils develop a fluent handwriting style. In a minority of classes there are limited opportunities for pupils to create extended pieces of writing that draw on the skills that they develop in individual English lessons. ESTYN 2022
· There has been limited impact of previous professional learning to improve and sustain standards of writing across the school. A request for bespoke support from the LA to implement Get Writing was requested Summer 2025. Teachers have participated in significant professional development activities to plan for highly effective delivery of purposeful and challenging sequence of learning  through a whole school approach to writing and handwriting. 
· Early impact is evident in a minority of classes where planning and delivery of the writing approach is consistently applied well and as a result progress is good. In these classes, pupils are challenged and teachers have high expectations on writing outcomes in each sequence of learning.
· Further external bespoke coaching and mentoring for individual teachers is planned across 2025-26 to secure consistency and progress for all. 


	R3 Sharpen self-evaluation processes to ensure that action plans focus on specific areas for improvement 
	The headteacher is realistic, open and reflective. She has taken a sensible approach to addressing this recommendation. Following her recent appointment, she has gained an appropriate understanding of the school’s strengths and areas for improvement. 
The headteacher has begun to use a range of monitoring and evaluation strategies, including a Welsh Government model, to help identify specific areas of the school’s work that require improvement. This is beginning to ensure that improvement strategies focus more specifically on key aspects of teaching in greatest need of improvement. Leaders are aware of the need to further refine action plans and improvement strategies so that they focus more clearly on the areas in need of most improvement. 
Leaders have begun to work more widely with staff to implement changes and bring about improvement. Following joint monitoring and evaluation activities, senior leaders have collaborated successfully to establish new systems to evaluate pupils’ learning. This is beginning to help ensure that teachers track pupils’ progress more effectively. As a result, leaders now have a clearer understanding of pupils’ starting points and the progress that they make over time. 
A few middle leaders have benefitted from appropriate professional learning that is beginning to allow them to play a more strategic role in self-evaluation processes. They have begun to scrutinise pupils’ learning more effectively to better inform improvement strategies. 
Work to involve the Governing Body more fully in evaluating the work of the school remains at an early stage of development.
ESTYN 28/04/25


	R4

	








Evaluation of SDP 2024-2025 priorities (previous year)
	Priority
	Success Criteria
	Impact Evaluation

	1. To increase pupil progress in reading and writing skills through application and analysis of assessment for progression pedagogy and tracking. 
	· Continue to embed impact of reading for pleasure and ensure continued consistency of approaches across the school. 
· Raise standards of reading progress Rec-Yr4 and increase % pupils reading within 6 months of their CA. 
· Continue to use Empathy Lab as a powerful vehicle for reading and writing inspiration and skills development. 
· Continue to embed the use of GAP activities to improve sentence level writing across the school. 
· Continue to reinforce handwriting, presentation and layout of work in all classes.
· 
	· The school had not achieved 15% but there has been improved progress on last year 5 – 8% progress across all age groups.
· Review of all assessment – the school refocused on assessment and worked with Martin Davies to create an “Assessment Workbook” to assist in tracking and analysis of progress.
· Introduced bi-annual individual testing to identify pupils and areas falling below expectation
· This led to recognising progress and impediments to development
· SMT continues to develop and is still working at reduced capacity.
· Revised Salford Reading tests reflects whole school review of effective assessment and its use in identifying impact. 
· Support to identify “Sounds Write” scheme “Get writing” to develop a pedagogy and a process of learning which provides a staff guideline for teaching and learning in this area. 

	2. To increase pupil progress and standards of cross curricular numeracy skills through application and analysis of assessment for progression pedagogy and tracking processes.
	· Develop assessment in numeracy through AOLE whole school. 
· Maintain expected outcomes in maths in KS2 and raise expected outcomes in maths in FP (reduced trend since changes in outcomes). 
· Maintain increase in higher outcomes 
· Maintain the upward trend in boys and girls at higher outcome and continue to narrow the gap

	· 10% was not achieved however 6%-8% progress is evident across all year groups.
· SLT focus on pupil progress has sharpened analysis and identification to meet the needs of many learners. This is ongoing.
· The introduction of White Rose Maths scheme from Reception now aligns with the M&N curriculum expectations and is contributing to an increasingly effective teaching and learning sequence.
· Consistency of approach evidenced through revised whole school M&N Policy, agreed and followed by all staff. 

	3. Further develop a consistent, progressive approach to foundation learning pedagogy and environment to enable PS1 expectations.
	
· To continue to develop effective indoor and outdoor learning environments in Foundation Learning 
· To continue to develop Free Play and Guided Play in Foundation Learning 
· To develop the use of observations in Foundation Learning 
· To develop initial assessment in Foundation Learning 

	· Significant Foundation curriculum Professional Learning by Foundation staff was completed across 2024-25.
· The development of the indoor and outdoor environments is ongoing as PL is imbedded.
· Rotation of teaching staff and securing permanent support staff is contributing to the implementation of observation and Play PL. This is in it’s early stages.
· WellComm is now established as initial assessment on entry and the digital tool in September will assist in targeting need with accurate intervention and support.


	4. To further develop effective pedagogy to increase standards of welsh language, literacy and communication skills progression.
	· Continue to develop and embed highly effective Helpwr Heddiw Practice and enable consistency across the school. 
· Further curriculum design required to incorporate welsh as a non-negotiable element of LLC cross- curricular skill development. 
· Increase the use of incidental welsh and raise it’s profile whole school. 
· Work towards the foundations of the  Silver Siarter iaith award 

	· Consistency of Helpwr Heddiw pedagogy has been established and is used consistently by teachers. 
· Pupil acquisition of cymraeg through the revised approach aligns to theory of cognitive load. Pupils make good progress building sentences when teachers include additional agreed approaches including Blanks and Colourful semantics.
· The profile of welsh has increased and many pupils can ask and answer basic questions comfortably.
· The school continues to work towards the Silver  






Evaluation of school self-evaluation findings

	Strengths
	Areas for development

	1. Pupils are courteous and behaviour across the school is good.
2. Pupils who attend Parc Lewis from Nursery/Reception through to Yr 6 have make satisfactory to good progress from their starting points.
3. School staff support a nurturing ethos.
4. School’s new Family engagement Programme & Ethnic Minority Parental and Community partnerships are strong and “should be celebrated” Estyn 2025.
5. Curriculum design, planning leadership effectively maps out skills, knowledge and experiences on a 3 year cycle.
6. Curriculum design planning, provides pupils with a suitable breadth and depth of learning across all areas of learning and experience. However, a minority of units of learning e.g Tudors topic do not take account of an understanding of the history, cultural and linguistic heritage, ethnic diversity, identities, experiences and perspectives of their local area, Wales, and the wider world.
7. Planning to enable pupils to develop an understanding of the complex nature of societies through exposure to stories past and present of their local area, Wales and the wider world spanning different communities as well as in particular the stories of Black, Asian, and Minority Ethnic people is at the early stages of development.
8. Creative and artistic development is evident in a very few classes however there is inconsistent evidence across the whole school.
9. Yr1/2 & Yr2 teaching and learning provision indoors and outdoors demonstrates effectiveness at developing independence and giving pupils a range of challenges
10. A majority of teaching enables satisfactory to strong pupil progress
11. Reflective leadership Open, honest and accurate analysis of school self-evaluation activities.
12. HT & DHT working well as a new strategic team-
13. 97%, A majority of children likes this school & nearly all parents report their child was helped to settle in well when they started.  
14. All parents report their child is safe in school. 
15. Most confirm the school provides a wide range of learning experiences. Nearly all parents agreed their child received the support they needed. 
16. Most parents agreed the school kept them informed about their child’s progress. 
17. Nearly all agreed the school considers their feedback and if needed, responds to it. 
18. Most parents agreed that the SLT deal with reported problems or issues appropriately. 
 
SLO: C Promoting team learning and collaboration amongst   
             staff. 
         G Modelling and growing learning leadership. 
 
National Reading test: 
Year 2: 2024-25 cohort: A few pupils were reading at or above their CA with the many, including FSM pupils were reading below their CA.
Year 6: 2024-25 cohort:  Most yr6 pupils are reading above their CA. A few FSM Yr 6 pupils are reading on or above CA ; All FSM pupils reading above SS85.  

Progress comparisons between 2023-25 are inconsistent due to non recording. A new Assessment workbook is currently compiling all data to measure progress going forward.

Attendance:
Overall attendance fluctuates around 92.5%
Around half of classes regularly have attendance above 93%
Reception consistently has the highest absences to date.
Persistent absence currently runs at 25.7%-
Unauthorised absences 3.4%

	
· Foundation Developmental Pathways agreed policy and practice.
· Foundation Learning Environments, Enabling adults, Observations and Pedagogy of play.
· Improve the quality of teaching & learning pedagogy, pupil challenge and progression of skills.
· Enable effective and purposeful learner independence, leadership responsibility and influence on learning
· Sharpen curriculum design to enable planned, purposeful sequences that build progressively on prior learning.
· Develop leaders at all levels to implement the school improvement priorities.

Where this fits into the ESTYN Framework 
IA1: Teaching and Learning 
Teaching 
· moves learning along at an appropriate pace and presents all pupils, including those pupils with ALN and pupils who are adversely affected by poverty and disadvantage, with the appropriate level of challenge and support 
· demonstrates high expectations of all pupils 
·  uses questioning and feedback to support pupils’ progress  
·  responds to pupils’ learning during lessons and over time, and adapts accordingly  
· helps pupils to understand their own strengths and areas for improvement and to develop as effective learners 
· is well matched to pupils with additional learning needs and based on a secure understanding of their needs  
· provides pupils with opportunities to work independently and collaboratively 
Curriculum 
· develops an understanding of the history, cultural and linguistic heritage, ethnic diversity, identities, experiences and perspectives of their local area, Wales, and the wider world 
· enables pupils to develop an understanding of the complex nature of societies through exposure to stories past and present of their local area, Wales and the wider world spanning different communities as well as in particular the stories of Black, Asian, and Minority Ethnic people 
Develop Pupil’s skills 
· To acquire the necessary skills in listening, speaking, reading and writing, numeracy as well as the digital skills to support their work and progress 
·  To apply their skills at an appropriate level across the curriculum 
Attitudes towards Learning 
· To persevere or look for new solutions when they face difficulties 
· To respond positively and purposefully to feedback 
IA2: Well-Being, Care Support and Guidance 
· For pupils to develop leadership skills and take on responsibility 
IA3: Leading and Improving 
· ensure that all pupils, including those at risk of adverse outcomes, for example pupils affected by poverty, with ALN or other identified barriers to progress, learn and make progress 
· develop a culture, inclusive ethos and strategic direction that support the progress and well-being of all pupils  
· identify and address areas for improvement, including addressing previous recommendations  
·  address national priorities, including improving the quality of teaching and the development of the Welsh language  
·  ensure that professional learning improves the quality of teaching, supports school improvement and equips all staff to carry out their roles  
· manage the performance of staff to improve their practice and address underperformance where necessary 









School Three Year Strategic Plan 2023..-2026..

	Year 1: 2023/2024
	Details

	1. To raise literacy attainment throughout the school 
· CSC Writing Strategy 
· Empathy Lab 
1.  
	· Maintain and raise standards at the expected and higher levels 
· Continue to improve presentation and handwriting 
· Continue to raise standards of boys’ literacy and reduce the gender gap. 
· A4L strategies embedded 
· Monitor and continue to implement CSC writing strategy project. 
· Monitor and implement Empathy Lab progress 
Develop the role of LLC AOLE  

	2. To maintain and raise standards in mathematics and numeracy throughout the school.  
To develop pupils as ambitious capable learners. 
2.  
	· Develop assessment in numeracy through AOLE whole school. 
· Maintain expected outcomes in maths in KS2 and raise expected outcomes in maths in FP (reduced trend since changes in outcomes). 
· Maintain increase in higher outcomes 
· Maintain the upward trend in boys and girls at higher outcome and continue to narrow the gap  
 

	3. To maintain and raise standards of wellbeing by further developing Health and Well Being as an AOLE as well as positive attitudes to learning and inclusion, including ALN reform and to develop our pupils as healthy, confident, individuals. 
3.  
	· Continue to improve attendance and punctuality 
· Continue to develop the role of the ELSA further 
· Further develop the work of the School Council regarding Rights Respecting 
· Audit impact of CLA Award 
Monitor the impact of ELSA role at lunchtime. 

	4. To develop all staff as leaders of learning and to develop the strategic role of governors in relation to: Curriculum Reform; The National Mission; Professional Standards for Teachers, Leaders and Teaching Assistants; Schools as Learning Organisations. 
	· To further create and support professional learning opportunities for all staff 
· Continue to use Professional Standards and in particular the Professional Practices section in order to identify strengths and AODs and in PM 
· To continue to establish a culture of professional enquiry, innovation and exploration through research and practice (PM objective for teachers) 
· To ensure that teaching is high quality, collaborative, and driven by a deep understanding of pedagogy and excellent subject knowledge 
· To ensure that all new Governors are fully inducted into their role in order that they can carry out their SER duties and act as a critical to the school 
Continue to develop school to school working through professional networks  



	Year 2: 2024./2025
	Detail 

	LLC: To increase pupil progress in reading and writing skills through the effective application and analysis of Assessment for Progression strategies. 
	· Continue to embed impact of reading for pleasure and ensure continued consistency of approaches across the school. 
· Raise standards of reading progress Rec-Yr4 and increase % pupils reading within 6 months of their CA. 
· Continue to use Empathy Lab as a powerful vehicle for reading and writing inspiration and skills development. 
· Continue to embed the use of GAP activities to improve sentence level writing across the school. 
Continue to reinforce handwriting, presentation and layout of work in all classes. 

	2. LLC Welsh Language: 
Increase the acquisition and progress of welsh language oracy skills across the school 
	· Continue to develop and embed highly effective Helpwr Heddiw Practice and enable consistency across the school. 
· Further curriculum design required to incorporate welsh as a non-negotiable element of LLC cross- curricular skill development. 
· Increase the use of incidental welsh and raise it’s profile whole school. 
· Work towards the foundations of the  Silver Siarter iaith award 
 

	3. CfW & Assessment for Progression: 
Develop and refine the range of teaching approaches for assessment that support the progression of skills and learner independence. 
	· Establish a clear consistent assessment policy and process linked to progression of skills within the PL curriculum design. Further develop Taith360 to represent the bespoke PL curriculum. 
· All teachers to implement metacognitive practice in pupils to support independence and learner regulation. 
· Refine CfW thematic curriculum design to enable pupils to apply learnt skills and knowledge through Rich task assessment. 
·  All teaching staff to develop robust target setting to inform teaching and learning outcomes. 
· All teachers to use Malt testing analysis of challenge groups with classes by individual teachers needs development in order to inform planning for progression. 
· Rich task units of work to contribute to Pupil voice led holistic end of year reporting of progress to parents. 
 

	Further enhance a consistent, progressive approach to foundation learning pedagogy and environment. 
	· Engaging all staff in being enabling adults and developing engaging experiences is the next development step. 
All staff to engage with Professional Learning through Foundation Learning modules. 



	Year 3: 2025/2026
	

	1.
	To improve the quality of teaching and ensure that all staff have high expectations of what pupils can achieve and challenge them appropriately. (Linked to ESTYN 2022 R1)

	2.
	To improve pupil ‘challenge’ across the school through agreed expectations linked to cross curricular skills. (Linked to ESTYN 2022 R1)

	3. 
	Improve standards in literacy with a focus on reading and writing. ( Linked to ESTYN 2022 R2)

	4. 
	Continue to develop and refine self-evaluation processes that focus on specific areas of improvement. (Linked to ESTYN 2022 R3)




The school improvement priorities for the current school year
2025-2026


	Priority 1: Improve the quality of teaching and ensure that all staff have high expectations of what pupils can achieve and challenge them appropriately (linked to R1)

	Rationale: Self-evaluation Priority areas:   
· Medium and short term planning and sequencing of skills, knowledge and experiences to enable purposeful learning journeys.
· Challenge learners through improved questioning, AFL principles and an impactful whole school, consistent marking, feedback & feedforward policy and process.
· Enabling learners to take ownership of their learning (target setting, metacognition, individual and collaborative work) and develop independence.  
· Develop cross curricular literacy, numeracy and digital skills through problem solving, creative and critical thinking.
· Raise standards in reading attainment.
· Further develop of the writing journey, 

Local /regional / national priority: 
WG: Learning for life
WG: Breaking down barriers
WG: A positive education experience for everyone
WG: High quality teaching and leadership
RCT Priority 1. Developing a highly skilled educational workforce and excellent leadership at all levels
RCT Priority 2: Supporting educational settings to deliver a transformational curriculum, high quality teaching and learning and improved outcomes for all.
RCT Priority 3: Ensuring equity and support for vulnerable learners and their families
RCT Priority 4: Enhancing the well-being of our learners and the workforce
Estyn:
· Recommendation 1: Ensure that teachers provide the right level of challenge for all pupils
· Recommendation 2: Improve pupils' writing skills across the school
· Recommendation 3: Sharpen self-evaluation processes to ensure that action plans focus on specific areas for improvement.

	Success Criteria:
	
Teaching quality will be consistently strong across all subjects, with teachers setting challenging, engaging and purposeful activities that promote sustained engagement and deep learning.  

Teachers will have high expectations for all pupils, ensuring that all learners—including those from low-income households, EAL and those with Additional Learning Needs (ALN)—are appropriately challenged.  Teachers will engage in regular professional learning focused on high expectations, differentiation, and evidence-based teaching strategies/ pedagogies, ensuring they are well-equipped to meet the diverse needs of all pupils.  
Pupils will demonstrate measurable and sustained progress in literacy, numeracy, and other key areas of the curriculum. This progress will reflect a culture of high expectations and well-matched challenges, leading to deep, long-term progression of learning that supports pupils in achieving their full potential.

	Key Milestones: 

	December
	March
	July

	Immediate:  
School leaders monitor teaching and learning through lesson observations, learning walks, talking to pupils, and reviewing work, ensuring feedback drives teacher improvement;  
Professional development opportunities provided to staff to improve teaching skills, with a focus on effective questioning, feedback, and adapting lessons to meet pupil needs;  
Staff and leaders co-construct an agreement on what excellent teaching looks like, focusing on pace, support, challenge, and questioning. 

	Short - Medium Term:  
Work with school improvement partner and ‘CSC’ professional learning, to deliver targeted support and training in literacy, numeracy including cross curricular skills, foundation pedagogy and curriculum skills progression;  
Development and agreement on a clear Teaching and Learning policy, setting classroom expectations and pupil experiences;  Guides and templates created for staff outlining effective strategies for lesson planning;  
A consistent planning format developed to build pupils’ knowledge, skills and understanding;  Regular updates shared with governors.
Governors receive half termly reports on teaching and learning, with opportunities to visit classrooms and see the impact of improvement;  
Teachers regularly collaborate through coaching, mentoring, and team discussions, sharing ideas and learning from one another.
	Long Term:  
Ongoing professional development for teachers to enhance skills;  
Lesson planning and teaching strategies continuously reviewed and refined, fostering high-quality teaching across all areas;  
Impact of teaching and learning strategies monitored through learning walks, feedback, observations, and pupil outcomes, ensuring sustained improvement and development;  
Key concepts and skills taught deeply to ensure pupils develop strong foundations and retain learning over time

	[bookmark: _Hlk199598933]Target
	Actions
	
	Planned outcomes and timescales, short, medium, long
	Cost implications and funding sources
	Monitoring and evidence hyperlinks 

	1A: To improve standards of teaching and learning across the school by establishing a shared and consistent understanding of effective pedagogy.
Staff and leaders to develop and co-construct an agreement on what excellent teaching and learning looks like aligned to the school vision, values and aims; focusing on purpose, pace, support, challenge, high expectations, and how questioning, assessment for learning, and feedback help pupils make progress (Summer 2-End Autumn 2025).
Develop and agree a clear Teaching Learning policy, based on ‘The Parc Lewis Commitment: Excellence in every classroom.’ This policy will ensure there is a shared language & understanding of excellence & will set out roles and responsibilities for creating effective enabling environments and being highly effective, enabling adults (Summer 2-End Autumn 2025).
To review, promote and implement the school policies for inclusion, anti-racism, well-being, teaching and learning consistently across school. Identify and agree Parc Lewis non-negotiables for all enabling adults to accept, understand and attend to children’s physical, social, linguistic, cognitive, and academic differences. 

Review and refine the effectiveness of the performance management processes to have greater impact on personal, professional growth through the ‘GROW’ Model. 
HT & SLT to coach and mentor to enable staff to identify their areas of professional development to enhance pedagogy and professional practice. Based on feedback, leaders to plan a series of intensive workshops over two terms (Autumn 2025 and Spring 2026). Schedule an interim review of PM action-research to measure progress and impact.
Provide a wide range of professional development opportunities and workshops to help staff improve teaching skills, focusing on effective techniques, strategies, and pedagogies—specifically effective questioning and feedback (Oct 2025; ongoing according to needs).
Engage in Curriculum training to ensure that the school’s two-year cycle enables learner progression through deep learning of skills, concepts, and knowledge from Nursery to Year 
Work with school improvement partners and advisors to deliver targeted support and training in priority areas of literacy, numeracy, Welsh, and digital skills (Oct 2025 start; ongoing).
Practical Implementation and Structured Planning: Develop a simple and consistent planning format for lessons that ensures all teachers focus on building pupils’ knowledge, skills, and understanding. Ensure a consistent format is used to support progression steps (Summer 2-Complete by End of Spring Term 2026).
Create easy-to-use guides and templates for staff, outlining expectations and high-quality strategies for planning and delivering lessons to improve outcomes for pupils (Summer 2-Complete by End of Summer Term 2026).
DHT & SLT to complete the Poverty Checklist to raise awareness of poverty issues and provide tangible solutions that contribute to improved learner outcomes.
Collaborative Engagement and Ongoing Monitoring
Provide regular opportunities for teachers to work together, share ideas, and learn from each other through coaching, mentoring, and team discussions—including pupil progress meetings (Summer 2, ongoing half-termly reviews until Summer 2026).
School leaders will monitor teaching and learning through planned lesson observations, regular learning walks, talking to pupils, and reviewing work—ensuring feedback helps teachers continue to improve (Sept 2025; MER cycle ongoing termly reviews).
Share regular updates with governors about teaching and learning, giving them opportunities to visit classrooms and see first-hand the impact of improvement. Establish a link governor for each class with a classroom visit at least once throughout the year (Ongoing termly reviews).
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	· Effective and high-quality teaching ensures pupils make expected or better progress.
· All Stakeholders, pupils, staff, parents, govs,  have a clear understanding of what good and excellent looks like at Parc Lewis and, as a result, standards of teaching and learning across the school positive impact on pupil’s progress and outcomes.   
· Lessons and activities are planned with high expectations, actively engaging learners and meeting the developmental needs of all groups, including those with ALN or from disadvantaged backgrounds.
· Consistent planning formats ensure staff appropriately focus on progressive skills, knowledge and understanding needed for learners to make good progress.
· Pupils are actively engaged in their learning, demonstrating increased independence, resilience, and perseverance in response to the school’s improved pedagogical approach.
· Leaders have a detailed and consistent view of the quality of teaching and learning, using regular monitoring and evaluation activities linked to the Teaching and Learning Policy. This enables them to provide targeted support and challenge for all learners.
· Staff have developed and are consistently using a range of effective teaching practices aligned with The Parc Lewis Commitment, ensuring high-quality teaching and learning throughout the school.
· Staff have accessed a range of meaningful professional learning opportunities that have significantly improved their practice, focusing on effective techniques such as questioning and feedback
· A clear and robust Teaching and Learning Policy is in place, reflecting the school’s Parc Lewis Commitment: Excellence in Every Classroom. It sets high expectations and provides practical guidance to all staff.
· Governors are well informed about the quality of teaching and learning in the school and feel able to challenge school leaders. See ESTYN Interim Report April 2025.
	LEIG: Inc (School Standards: £128,277.60) 

Reform (Professional Learning): £4,945.00 

 

Reform (ALN Implementation): £6,497. 

 

  

Equity (formerly Pupil Development Grant & Early Years Pupil Development Grant): £49,450.00 

Smoothing Grant: £16,100.00 

PL 

Collaboration funding
	Learning Walks

Lesson Observation

Listening to Learners

Pupil work scrutiny/ monitoring

Practitioner feedback via SLO Questionnaire 
Progress meeting feedback and Data analysis

Governor reports








	Target
	Actions
	Timescales
Immediate (I)
Short term (S)
Medium (M)
Long (L)
	Planned outcomes
	Cost implications and funding sources
	Monitoring and evidence hyperlinks 

	1: Creating an Engaging and Purposeful Learning Environment

 Enhance the learning environment across all year groups, with a particular focus on Nursery to Year 2, by creating purposeful, inviting and interactive spaces that encourage curiosity, exploration and independent learning (Oct 25; First review by End of Autumn Term 25, ongoing reviews every term).

For older pupils, provide clearly defined resources and areas that support self-directed tasks, collaboration and independent problem-solving (Oct 5; First review by End of Summer Term 25, ongoing reviews every term).

Redesign shared areas, such as corridors and the library, to foster pupil independence and engagement by creating dynamic spaces with interactive displays, accessible resources, and prompts that encourage inquiry, collaboration, and self-directed learning. These areas will reflect high expectations and celebrate pupil work to inspire pride and motivation (Nov 25; Complete by End of Autumn Term 25).


2: Professional Learning and Curriculum Refinement

Ensure the relevant staff receive professional learning on aligning their provision with the non-maintained curriculum guidance, focusing on delivering high-quality, play-based learning. This will include training in observation-based assessment, fostering independence through exploratory activities, and building progression in key skills (Dec 25; First review by End of Autumn Term 25, ongoing reviews every term).

Provide professional learning for staff to deepen their understanding of child development and practices that enable effective learning (Dec 25; First review by End of Autumn Term 25, ongoing reviews every term).

Audit lesson plans and resources to eliminate the overuse of prescriptive worksheets, replacing them with tasks that require pupils to think critically, solve problems, and demonstrate creativity (Dec 25; Complete by End of Autumn Term 25).

Design project-based learning opportunities where pupils develop their own questions, make choices about their approach, and present their findings in showcases (Oct 25; Ongoing termly reviews).

Create opportunities for pupils to apply their learning in real-world contexts, encouraging them to make connections between classroom content and practical applications (Nov 25; Ongoing termly reviews).

3: Pupil Engagement, Independence, and Thinking Skills Development

Celebrate pupil voice by incorporating their ideas and feedback into lesson planning and displaying their contributions during class discussions or displays (April 26; Ongoing half-termly reviews).

Establish progressive "Independence Time" sessions where pupils are encouraged to take ownership of their learning by setting goals, managing tasks, and reflecting on outcomes (Jan 26; Ongoing termly reviews).

Develop and implement a clear progression of thinking skills strategies, ensuring that pupils regularly engage in activities that build their resilience, perseverance, and independence as learners (Jan 26; Ongoing reviews every term).

Provide professional learning for staff on the Progression and Overview of Thinking Skills Strategies, equipping them to integrate these approaches into their teaching and linking them explicitly to fostering pupil independence (Feb 26; Ongoing termly reviews).

Allocate planning time for teachers to integrate thinking and independence-focused activities into their lessons, ensuring a consistent approach across all classrooms (Mar 26; Ongoing termly reviews).

4: Monitoring, Evaluation, and Continuous Improvement

Monitor and evaluate the impact of these strategies on pupil engagement and independence through regular feedback from pupils, observations of lessons, and analysis of pupil outcomes (MER cycle; Ongoing termly reviews).
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Pupils in Nursery to Year 2 will demonstrate greater independence by actively engaging with their environment, making informed choices and developing skills such as problem-solving and collaboration through exploratory play and structured activities.  Planning for teaching will align to the foundation learning principles and the developmental pathways and Progression steps.

All relevant staff will feel confident in delivering provision that meets the expectations of the non-maintained curriculum, ensuring children are well-prepared for their progress through school.

Older pupils will effectively utilise resources, scaffolds and designated areas to take ownership of their learning. Pupils will employ learnt metacognition strategies, leading to increased engagement, improved self-regulation, and higher-quality outcomes in both collaborative and individual tasks.



Pupils demonstrate increased independence and resilience through structured opportunities to lead learning, engage in self-directed learning, goal-setting, and reflective practices e.g self and peer assessment approaches. 



Effective outdoor learning will enable all pupils to strengthen key skills like resilience, teamwork and independent problem-solving in a practical, engaging setting. 

Cross curricular learning culminates in pupil-led showcases (Mastery Mission Rich tasks), demonstrating autonomy and creativity, with younger pupils selecting from structured options and older pupils exercising free choice. 


 Pupils apply their learning in real-world contexts, showcasing their ability to connect classroom content to practical applications, fostering deeper understanding and relevance. 

 "Independence Time" sessions are implemented across all year groups, fostering progressive development of self-management skills and enabling pupils to take greater ownership of their learning journey. 

Teachers effectively integrate thinking skills and independence strategies into their teaching, supported by professional learning and the implementation of the Progression and Overview of Thinking Skills Strategies. 






Evidence of improved pupil engagement and independence is collected through learning walks, pupil feedback, and analysis of outcomes, informing future planning and ensuring the approach meets identified needs.
	



	


IP to quality assure.

Work scrutiny 

Listening to learners

Learning walks
Teachers’ planning

Training record and evaluations

MER analysis

GB reports

Stakeholder questionnaires

Pupil Wellbeing questionnaire






	Priority 2: Improve pupil ‘challenge’ across the school through agreed expectations linked to cross curricular skills.

	Rationale: Self-evaluation Priority areas:   
· Medium and short term planning and sequencing of skills, knowledge and experiences to enable purposeful learning journeys.
· Challenge learners through improved questioning, AFL principles and an impactful whole school, consistent marking, feedback & feedforward policy and process.
· Enabling learners to take ownership of their learning (target setting, metacognition, individual and collaborative work) and develop independence.  
· Develop cross curricular literacy, numeracy and digital skills through problem solving, creative and critical thinking.
· Raise standards in reading attainment.
· Further develop of the writing journey, 

Local /regional / national priority: 
WG: Learning for life
WG: Breaking down barriers
WG: A positive education experience for everyone
WG: High quality teaching and leadership
RCT Priority 1. Developing a highly skilled educational workforce and excellent leadership at all levels
RCT Priority 2: Supporting educational settings to deliver a transformational curriculum, high quality teaching and learning and improved outcomes for all.
RCT Priority 3: Ensuring equity and support for vulnerable learners and their families
RCT Priority 4: Enhancing the well-being of our learners and the workforce

Estyn:
· Recommendation 1: Ensure that teachers provide the right level of challenge for all pupils
· Recommendation 2: Improve pupils' writing skills across the school
· Recommendation 3: Sharpen self-evaluation processes to ensure that action plans focus on specific areas for improvement.

	Priority Leader:
	Lowri Jones
	Team Members:
	SLT & all Teaching staff
	Gov Body Link:
	Martin Davis

	Success Criteria:
	· The curriculum of Parc Lewis Primary is exciting, engaging, progressive and provides challenge for all by effectively developing learners’ skills knowledge and understanding within authentic and purposeful contexts both in and across Areas of Learning and Experience.
· The four purposes have been embedded, developed and extended and clearly articulated, with the impact of pedagogy upon learning.
· The curriculum clearly articulates the progression of skills and planning for teaching and learning effectively translates to enables learners to be challenged.
· Professional Learning focuses on improving challenge for pupils, enabling the opportunity for learners to extend themselves through applying previous learnt skills
· Learners take an active role in managing their own learning agenda with self-initiated and self-determined activity helping them to set their own high expectations.
· Teachers demonstrates a willingness to seek, listen to and take account of the views of learners in order to engage and encourage them as active participants in their own learning.
· Teacher ensures that learners reflect upon the extent to which they have stretched themselves and been resilient in solving problems and challenges in their learning.

	Key Milestones: 

	December
	March
	July

	· Review of curriculum alignment with Vision, aims and values completed.
· All stakeholder consultations completed
· Curriculum Pupil Voice Grp established and half termly agendas linked to Post ESTYN II, Improvement Priority agreed.

	· Equity and Excellence curriculum implemented-
· Anti-Racism policy evident throughout the school and impact evidenced.
· CfW Leader strategic reviewing and monitoring addressing any threats and issues to keep the improvement area on track.
· Whole school consistent planning templates and information entered.
· Pupils know, understand and apply skills and engage in challenge opportunities.
	· The curriculum of Parc Lewis Primary is exciting, engaging, progressive and provides challenge for all by effectively developing learners’ skills knowledge and understanding within authentic and purposeful contexts both in and across Areas of Learning and Experience.
· The programme to implement and apply cross-curricular skills through all AoLE’s is complete.
· Evidence of consistent application of skills through WALT & evidenced in Mastery Missions.

	Progress: Off Track/ On track/ OnTrack +
	Progress: Off Track/ On track/ OnTrack +
	Progress: Off Track/ On track/ OnTrack +

	
	
	
	
	
	

	Target
	Actions
	Timescales
Immediate (I)
Short term (S)
Medium (M)
Long (L)
	Planned outcomes
	Cost implications and funding sources
	Monitoring and evidence hyperlinks 

	P2: a) Review and refine the vision for the new curriculum and what it means for all stakeholders.
	Curriculum Lead to revisit and review current Parc Lewis curriculum statement with all stakeholders and amend to reflect the agreed vision, aims and values. 

Ensure the values promoted across the school are universal human values which all members of the school community respect, adhere to, and demonstrate.

Leaders and teachers to continue to develop a strong curriculum with equity and excellence for all curriculum that includes the anti-racism agenda & fully embraces the diversity of Parc Lewis  community to include the contribution of people of colour to knowledge construction in their subject. 

Trips, visits, visiting speakers and after school activity are carefully selected and scrutinised for their appropriateness and in line with the school’s commitment to anti-racism.
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	Pupils can clearly articulate the vision for the school’s curriculum and are involved in its development. 

There is a clear published curriculum statement that reflects the agreed vision for curriculum for Wales and the school.
	LEIG: Inc (School Standards: £128,277.60) 

Reform (Professional Learning): £4,945.00 

 

Reform (ALN Implementation): £6,497. 

 MEAS Grant: 

  

Equity (formerly Pupil Development Grant & Early Years Pupil Development Grant): £49,450.00 

Smoothing Grant: £16,100.00 


Collaboration funding
	Learning Walks

Lesson Observation

Listening to Learners

Pupil work scrutiny/ monitoring

Practitioner feedback via SLO Questionnaire 

Progress meeting 
feedback and Data analysis

Governor reports

	P2 b)
Further develop the role of the CfW leader to ensure strategic direction and development of provision and leadership.
	CfW leader to attend relevant training and forums (Cluster).
CfW leader to monitor and evaluate the impact of the school’s curriculum work and develop subsequent strategic plans to fill any deficits identified.

CfW leader to regularly disseminate to staff and Governors on the progress towards implementation and the quality of the school’s work.

CfW Lead to monitor, evaluate and review curriculum planning to delivery, measuring the impact on pupil progress.
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	The CfW leader is effective in their strategic role and ensures the effective implementation of the Curriculum for Wales.

School leaders have a clear view of the quality of the schools' provision and curriculum offer.

CfW leader is able to accurately evaluate progress in the implementation of the CfW and identify appropriate ways forward for future development.

Staff are in receipt of high-quality support which allows them to effectively co-construct their curriculum plans collaboratively to ensure that children are in receipt of a broad and balanced curriculum.

	LEIG: Inc (School Standards: £128,277.60) 

Reform (Professional Learning): £4,945.00 

 

Reform (ALN Implementation): £6,497. 

 MEAS Grant: 

  

Equity (formerly Pupil Development Grant & Early Years Pupil Development Grant): £49,450.00 

Smoothing Grant: £16,100.00 

Collaboration funding
	Learning Walks

Lesson Observation

Listening to Learners

Pupil work scrutiny/ monitoring

Practitioner feedback via SLO Questionnaire 
Progress meeting feedback and Data analysis

Governor reports

	P2: c)
Implement a consistent approach to understanding, using & applying cross curricular skills (Literacy; (Eng & Cymraeg)
Digital competence and Numeracy, to raise standards of teaching and learning in pursuit of the four purposes of the CfW.
	Establish a shared and consistent approach to progressive literacy and numeracy development across all Areas of Learning and Experience (AoLEs).

Embed challenge at every phase by ensuring pupils build confidence in reading, writing, speaking, problem-solving, reasoning, and applying number skills independently and across contexts.

Align expectations with the four purposes of the CfW fostering ambitious, capable learners with strong literacy and numeracy foundations.

3. Curriculum Design & Implementation
Embed progressive literacy and numeracy across AoLEs, ensuring each subject integrates reading, writing, reasoning, problem-solving, and data interpretation.

Introduce cross-curricular progressive challenges through real-world projects requiring developmentally appropriate, research and analysis.

Investigative tasks where pupils use numeracy to solve financial, environmental, and scientific problems.

Enterprise initiatives fostering budgeting, communication, and data literacy.

Through assessment & progress monitoring,
define the WALT & success criteria based on literacy and numeracy skill progression across phases.

Implement formative assessment tools, including reading journals, reasoning tasks, number fluency challenges, and digital portfolios.

Utilize peer and self-assessment strategies to build pupil confidence in explaining their learning.

5. Resources & Learning Environment
Develop high-quality resources including age-appropriate texts, mathematical reasoning materials, visual aids, and collaborative problem-solving tools.

Use technology to enhance numeracy and literacy engagement (e.g., coding applications, interactive texts, and digital storytelling platforms).

Foster learning spaces that encourage inquiry, communication, and mathematical exploration.

Enquiry based learning through the big questions develop curiosity-driven learning habits.

Further engage parents in literacy and numeracy progression through workshops, home learning support guides, and real-world application opportunities.

Connect learning and learners to local businesses to embed numeracy and literacy challenges in authentic workplace scenarios.

Seek out and engage with real life opportunities to extend and apply literacy and numeracy skills.

Strengthen library and digital research skill development through community-linked literacy projects.

Conduct termly skill assessments with pupils, to review & ensure continuous improvement that challenge is appropriately differentiated based on pupil progression.

Gather pupil voice feedback to refine approaches ensuring engagement and challenge remain high.

Share best practices and celebrate literacy and numeracy mastery through the Mastery Mission Rich tasks and Express events. 
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	Pupils develop an understanding of how literacy and numeracy apply to all subjects and everyday life.

Pupils show increasing independence in questioning, evaluating, and solving problems using literacy and numeracy.

Pupils can articulate how literacy and numeracy contribute to their wider learning, future careers, and personal development.

Pupils confidently use literacy and numeracy to deepen their understanding of science, humanities, arts, and digital technologies.

Pupils develop independent inquiry skills, synthesize information from multiple sources, and justify their reasoning using evidence.

Pupils apply logical reasoning to unfamiliar situations, use mathematical strategies in real-world applications, and articulate findings confidently.




Pupils understand assessment expectations and actively reflect on their personal growth in reading, writing, and numeracy.

Pupils independently evaluate their strengths and areas for improvement through peer and self-assessment strategies.

Pupils collate evidence of their digital learning, demonstrating clear skill application and transferability across subjects.

Pupils engage with varied resources & materials that promote deeper thinking, analysis, and practical problem-solving.

Pupils confidently navigate a range of digital tools, use research-based learning, and apply mathematical reasoning in digital contexts.

Pupils’ collaborate with peers effectively, and express ideas coherently.







Family engagement work supports pupils to receive reinforced learning opportunities outside of school, strengthening reading and reasoning skills in practical situations.

Pupils understand how literacy and numeracy translate into real-world careers, developing contextual awareness and aspirations.


Pupils engage with literacy projects and numeracy challenges through cultural, historical, and economic contexts to applying learned skills.


Pupils track their learning journey, understand progression expectations, and engage proactively in self-improvement.


Pupils develop metacognitive skills, articulate learning challenges, and can articulate their own learning needs.

Pupils gain confidence in their abilities, recognize achievement, and develop intrinsic motivation for lifelong learning.
	LEIG: Inc (School Standards: £128,277.60)

Reform (Professional Learning): £4,945.00


Reform (ALN Implementation): £6,497.

MEAS Grant:



Equity (formerly Pupil Development Grant & Early Years Pupil Development Grant): £49,450.00

Smoothing Grant: £16,100.00

Collaboration funding
	Learning Walks

Lesson Observation

Listening to Learners

Pupil work scrutiny/ monitoring

Practitioner feedback via SLO Questionnaire 

Progress meeting feedback and Data analysis

Governor reports

	NEIR Question:

	TA4: How well does teaching reinforce Cross-curriculum Responsibilities, including literacy, numeracy and digital competence, and provides opportunities to practise them?
TA6: How well do teachers select the most suitable teaching approaches to support learners to progress? These approaches might include direct teaching and those that promote problem solving, creative and critical thinking.
TA10: How well do teachers understand and use assessment for learning principles?

	Progress and Evaluation
	

	P2: d)  Develop the role of the AOLE leads to ensure there is effective strategic direction of curriculum development and pedagogy.

	· School leaders to audit and analyse staff skills and expertise to create effective AOLE teams. 
· AOLE leaders to identify and access appropriate professional learning to support the development of staff knowledge and professional understanding of their area of learning/responsibility.
· Leaders to identify opportunities for themselves and staff to visit best practice schools and disseminate information to further improve the curriculum at Parc Lewis.
· AOLE leaders to disseminate professional learning to staff.
· Senior leaders to identify coaching and mentoring support for AOLE leads to effectively carry out their role and support their PM targets linked to leadership standards. 
· AOLE leaders to work with CfW Lead to support the development and refinement of the curriculum.
· •	AOLE leaders to provide an honest, open and accurate account of the progress being made to governors on the delivery of the curriculum for Wales.

	
	· Staff roles and responsibilities are clear and capitalise on their skills, expertise and knowledge.
· AOLE leaders clearly understand their strategic roles and responsibilities in developing the new curriculum and motivate and support staff to work in teams to co-construct curriculum development and assessment.
· Staff on good practice visits identify practice to be shared and disseminated across the school to improve provision.
· Training and workshops have positively influenced and impacted staff's pedagogical practices and learner outcomes.
· As a result of the actions, staff knowledge and expertise has improved the quality of provision and learning experiences of the pupils in the implementation of CFW.
· Governors have a sound understanding of the curriculum requirements for Wales and how effectively the school is delivering each AOLE 

	LEIG: Inc (School Standards: £128,277.60)

Reform (Professional Learning): £4,945.00


Reform (ALN Implementation): £6,497.

MEAS Grant:



Equity (formerly Pupil Development Grant & Early Years Pupil Development Grant): £49,450.00

Smoothing Grant: £16,100.00

Collaboration funding
	Learning Walks

Lesson Observation

Listening to Learners

Pupil work scrutiny/ monitoring

Practitioner feedback via SLO Questionnaire 

Progress meeting feedback and Data analysis

Governor reports

	P2: e)
To further develop a bespoke curriculum from P1-P3.
	Senior leaders to revisit the principles of curriculum design with all staff, focusing on the need to begin planning from the what matter statements, 4 purposes and progression steps.

Curriculum for Wales leader to lead refresher training to further develop understanding of progression steps and what matters statements for AOLEs.

Senior leaders to provide high quality professional learning opportunities for staff to co-construct relevant and exciting curriculum opportunities that engage all learners and allow them to make good progress.

Develop use of school trips and launch/land days to develop skills across contexts for learning.

AOLE leaders to identify consistent key expectations and non-negotiables across all AOLE areas.

AOLE leaders report progress in designing a bespoke curriculum to governors.
Teachers to create pathways for showcasing strong practices, including detailed sections in school newsletters, presentations during assemblies, and participation in celebration events that demonstrate the benefits of effective cross-curricular teaching to the wider community.
	I,S,M,L
	All AOLE leaders have a good understanding of what is required to further develop an effective curriculum that meets the needs of the learners of Parc Lewis. 

There is good quality bespoke curriculum in place that actively engages learners and impacts positively on learners' progress. 

All teaching staff demonstrate a good understanding of WMS and progression steps and as a result can accurately assess pupil's progress.

Pupils are actively engaged in their learning, and most can effectively articulate what they have learnt and their next steps.

Pupils draw on experiences and visits when talking about their work and are able to identify the skills they have developed. 

AOLE leaders’ evaluations are honest and clearly identify strengths and areas for development.

All governors have a good understanding of the progress being made in designing a bespoke curriculum for the pupils of  Parc Lewis and can ask appropriately challenging questions. 

Stakeholders and wider school community are aware of good practice within Parc Lewis. Increased engagement in school events.
	LEIG: Inc (School Standards: £128,277.60)

Reform (Professional Learning): £4,945.00


Reform (ALN Implementation): £6,497.

MEAS Grant:



Equity (formerly Pupil Development Grant & Early Years Pupil Development Grant): £49,450.00

Smoothing Grant: £16,100.00

Collaboration funding
	Learning Walks

Lesson Observation

Listening to Learners

Pupil work scrutiny/ monitoring

Practitioner feedback via SLO Questionnaire 

Progress meeting feedback and Data analysis

Governor reports




	Priority 3 : Improve standards in Literacy with a focus on reading and writing 

	Rationale: Self-evaluation Priority areas:   
· Medium and short term planning and sequencing of skills, knowledge and experiences to enable purposeful learning journeys.
· Challenge learners through improved questioning, AFL principles and an impactful whole school, consistent marking, feedback & feedforward policy and process.
· Enabling learners to take ownership of their learning (target setting, metacognition, individual and collaborative work) and develop independence.  
· Raise standards in reading attainment.
· Further develop of the writing journey, 

Local /regional / national priority: 
WG: Learning for life
WG: Breaking down barriers
WG: A positive education experience for everyone
WG: High quality teaching and leadership
RCT Priority 1. Developing a highly skilled educational workforce and excellent leadership at all levels
RCT Priority 2: Supporting educational settings to deliver a transformational curriculum, high quality teaching and learning and improved outcomes for all.
RCT Priority 3: Ensuring equity and support for vulnerable learners and their families
RCT Priority 4: Enhancing the well-being of our learners and the workforce

Estyn:
· Recommendation 1: Ensure that teachers provide the right level of challenge for all pupils
· Recommendation 2: Improve pupils' writing skills across the school
· Recommendation 3: Sharpen self-evaluation processes to ensure that action plans focus on specific areas for improvement.

	Priority Leaders:
	MH & LC & CSC Bespoke Support Offer
	Team Members:
	SLT & all staff
	Gov Body Link:
	Sian Perry

	Success Criteria:
	All teachers and support staff have secure knowledge to improve pupils’ reading and writing. They plan effectively to develop pupils’ reading and writing skills and teach in order for pupils to make the progress they are capable of in these areas.  
All staff provide a good range of opportunities to extend pupils’ writing across the curriculum. As a result, nearly all pupils make good progress in writing from their starting points. With support provided from RCT LA, Gordon Bell.
All staff  know their class of learners well and can enable many learners to read at an age appropriate level.
Pupils with ALN, on Catch-Up Plans, EAL or other barriers to phonics  acquisition, have support to reduce the barriers to their progress and make good progress from their starting points.



	Key Milestones: 

	December
	March
	July

	
	
	

	Progress:
	Progress:
	Progress:

	
	
	
	
	
	

	Target
	Actions
	Timescales
Immediate (I)
Short term (S)
Medium (M)
Long (L)
	Planned outcomes
	Cost implications and funding sources
	Monitoring and evidence hyperlinks 

	P3: a) Reading: Teachers Subject knowledge:  
Teachers are confident in planning pupils’ skills in writing
(IA3-Teaching & Learning Experiences)
	Conduct a thorough analysis of existing weekly planning for LLC, identifying areas for improvement.

Provide professional development on effective teaching of writing (Gordon Bell training on Get Writing).

LLC lead to create progressive ‘steps to success’ for each genre. 

Establish a framework for planning writing using the Get Writing framework ensuring  clear learning objectives and evidence of progression.

Use formative assessments to gauge individual pupil writing skills and tailor teaching accordingly (Cold task assessed against the ‘Writing Expectations Progression Map linked to Progression Steps/What Matters Statements for the genre).  

Foster collaboration among teachers to share successful writing strategies and resources. AOLE Lead to schedule writing workshops targeting specific aspects of writing within each genre.
	I-L
	Pupils are developing their writing skills showing progression from their baseline writing.
	LEIG: Inc (School Standards: £128,277.60) 

Reform (Professional Learning): £4,945.00 

 

Reform (ALN Implementation): £6,497. 

 

  

Equity (formerly Pupil Development Grant & Early Years Pupil Development Grant): £49,450.00
	Gordon Bell

Learning Walks

Lesson Observation

Listening to Learners

Pupil work scrutiny/ monitoring

Practitioner feedback via SLO Questionnaire 

Progress meeting feedback and Data analysis

Governor reports

Stakeholder questionnaires

	
	
	
	
	
	

	Target
	Actions
	Timescales
Immediate (I)
Short term (S)
Medium (M)
Long (L)
	Planned outcomes
	Cost implications and funding sources
	Monitoring and evidence hyperlinks 

	P3:b)
3b  
Writing: Spelling Skills:  
Pupils develop their spelling skills well
(IA1-Learning)
	Analyse current provision for spelling and identify areas for improvement. 

Conduct a comprehensive assessment of current spelling abilities to identify areas for improvement. 

Staff to use the above assessment to create differentiated spelling groups. 
Use No Nonsense spelling programme to embed a systematic way of teaching spelling strategies for Years 3-6.

Staff plan a weekly differentiated spelling session and spelling test.

Pupil progress analysed on a regular formative and summative basis. 

Provide professional development for teachers on phonics instruction methods (Sounds Write) including a multisensory approach.

Staff plan a daily differentiated phonics session (FL and intervention groups).

Implement regular formative assessments to monitor individual pupils’ phonics progress.

Integrate spelling and phonics exercises into daily writing activities to reinforce application.
	S,M,L
	Pupils raw score for spelling is increasing within each level. 

The gap between pupils chronological age and spelling age is narrowing. 

Pupils accurately transfer their learnt spellings into their independent writing
	LEIG: Inc (School Standards: £128,277.60) 

Reform (Professional Learning): £4,945.00 

 

Reform (ALN Implementation): £6,497. 

 

  

Equity (formerly Pupil Development Grant & Early Years Pupil Development Grant): £49,450.00 

Smoothing Grant: £16,100.00 

PL 

Collaboration funding
	Gordon Bell

Learning Walks

Lesson Observation

Listening to Learners

Pupil work scrutiny/ monitoring

Practitioner feedback via SLO Questionnaire 
Progress meeting feedback and Data analysis

Governor reports

	Target
	Actions
	Timescales
Immediate (I)
Short term (S)
Medium (M)
Long (L)
	Planned outcomes
	Cost implications and funding sources
	Monitoring and evidence hyperlinks 

	P3:c) 
Writing: Punctuation Skills:  
Pupils develop their use of punctuation skills 
(IA1-Learning)
	Provide professional development for teachers on effective punctuation for each genre.

Include progressive punctuation in ‘steps for success’ for each genre using Writing Expectations Progression Map linked to Progression Steps/What Matters Statements

Use pupils cold task writing to inform baseline assessment of their punctuation skills.

Within the ‘Get Writing’ process, staff plan to explicitly teach appropriate punctuation in line with pupils’ baseline assessment.

Use pupils hot task writing to monitor pupils progress of their punctuation skills.
	S,M,L
	Pupils accurately use stage appropriate punctuation in independent writing
	LEIG: Inc (School Standards: £128,277.60) 

Reform (Professional Learning): £4,945.00 

 

Reform (ALN Implementation): £6,497. 

 

  

Equity (formerly Pupil Development Grant & Early Years Pupil Development Grant): £49,450.00 

Smoothing Grant: £16,100.00 

PL 

Collaboration funding
	Gordon Bell

Learning Walks

Lesson Observation

Listening to Learners

Pupil work scrutiny/ monitoring

Practitioner feedback via SLO Questionnaire 
Progress meeting feedback and Data analysis

Governor reports

	Target
	Actions
	Timescales
Immediate (I)
Short term (S)
Medium (M)
Long (L)
	Planned outcomes
	Cost implications and funding sources
	Monitoring and evidence hyperlinks 

	P3: d) 
Writing: Skills Across the Curriculum:  
Ample opportunities are provided for pupils to develop their writing skills across the curriculum 
(IA3-Teaching & Learning Experiences)
	Conduct a comprehensive review of current writing opportunities (outside of formal LLC lessons and the writing journey process) across subjects to identify gaps.

Provide professional development for teachers on integrating writing genres into various curriculum areas planning for authentic purposes. 

Ensure all teachers provide the opportunity for pupils to transfer their genre skills from their LLC books to their Topic books. 

Ensure that the pupils hot task genre writing in their LLC book is at least the same level of ‘steps to success’ in their Topic book.

Celebrate writing achievements through celebration assembly and other events. 
	S,M, L
	Pupils apply their learnt writing skills across the curriculum which is at least the same level as in their LLC books.
	LEIG: Inc (School Standards: £128,277.60) 

Reform (Professional Learning): £4,945.00 

 

Reform (ALN Implementation): £6,497. 

 

  

Equity (formerly Pupil Development Grant & Early Years Pupil Development Grant): £49,450.00 

Smoothing Grant: £16,100.00 

PL 

Collaboration funding
	Gordon Bell

Learning Walks

Lesson Observation

Listening to Learners

Pupil work scrutiny/ monitoring

Practitioner feedback via SLO Questionnaire 

Progress meeting feedback and Data analysis

Governor reports

	Target
	Actions
	Timescales
Immediate (I)
Short term (S)
Medium (M)
Long (L)
	Planned outcomes
	Cost implications and funding sources
	Monitoring and evidence hyperlinks 

	P3: e) 
Writing: Building on prior learning:  
Teachers build on pupils’ prior learning in order to develop their writing skills
	Conduct training session for teachers on the importance of building on pupils' prior learning in writing.

Provide resources and examples demonstrating effective strategies for incorporating prior learning into writing lessons.

Use pupils cold task writing to inform baseline assessment of their existing writing skills.

Teachers plan pupils learning from their cold writing task (differentiation). 

Pupils self and peer assess through comparing their cold task writing to their hot task writing.
	S,M,L
	Pupils are building on their prior learning to further develop their writing skills.
	LEIG: Inc (School Standards: £128,277.60) 

Reform (Professional Learning): £4,945.00 

 

Reform (ALN Implementation): £6,497. 

 

  

Equity (formerly Pupil Development Grant & Early Years Pupil Development Grant): £49,450.00 

Smoothing Grant: £16,100.00 

PL 

Collaboration funding
	Gordon Bell

Learning Walks

Lesson Observation

Listening to Learners

Pupil work scrutiny/ monitoring

Practitioner feedback via SLO Questionnaire 

Progress meeting feedback and Data analysis

Governor reports

	Target
	Actions
	Timescales
Immediate (I)
Short term (S)
Medium (M)
Long (L)
	Planned outcomes
	Cost implications and funding sources
	Monitoring and evidence hyperlinks 

	P3: f) Writing: Progress:  
All pupils make progress in their writing skills
(IA1-Learning)
	Establish clear criteria and benchmarks for writing proficiency in various genres through ‘steps for success’. 

Align ‘steps for success’ to cluster progression map for writing. 

Provide professional development for teachers on effective methods for assessing and monitoring writing skills.

Implement a consistent system for tracking and documenting individual student writing progress (Track Spelling through Single Word Spelling test, Genre writing including punctuation through ‘steps to success’). 

Review pupils writing progress daily and every term in Pupil Progress meetings. 

Develop a school-wide writing portfolio system to showcase students' progress over time.
	S, M, L
	All pupils are showing progressing in their writing skills.
	LEIG: Inc (School Standards: £128,277.60) 

Reform (Professional Learning): £4,945.00 

 

Reform (ALN Implementation): £6,497. 

 Equity (formerly Pupil Development Grant & Early Years Pupil Development Grant): £49,450.00 

Smoothing Grant: £16,100.00 

PL 

Collaboration funding
	Gordon Bell

Learning Walks

Lesson Observation

Listening to Learners

Pupil work scrutiny/ monitoring

Practitioner feedback via SLO Questionnaire 

Progress meeting feedback and Data analysis

Governor reports

	Target
	Actions
	Timescales
Immediate (I)
Short term (S)
Medium (M)
Long (L)
	Planned outcomes
	Cost implications and funding sources
	Monitoring and evidence hyperlinks 

	
	
	
	
	
	

	P3: a) Reading
Teachers Subject knowledge:  
Teachers are confident in planning pupils’ skills in reading
(IA3-Teaching & Learning Experiences)















































P3: b)  
Reading Skills:
Pupils develop their Reading skills well
(IA1-Learning)


































































P3: c) 
Reading: Skills Across the Curriculum:  
Ample opportunities are provided for pupils to develop their reading skills across the curriculum 
(IA3-Teaching & Learning Experiences)



	
Conduct a thorough analysis of existing weekly planning for reading  identifying areas for improvement.

Provide professional development on effective teaching of reading with ‘Sounds Write’

Develop a whole-school reading policy with expectations for progress at each stage.


Use formative and summative assessments to gauge individual pupil reading  skills and tailor teaching accordingly 

Embed daily phonics instruction using systematic synthetic phonics programs in years Rec-Yr3.

Extend daily phonics instruction to meet pupils with ALN or other barriers to learning.

Incorporate oral blending and segmentation activities.

Ensure explicit teaching of letter-sound correspondence.

Provide struggling readers with additional phonics interventions.

Ensure staff are knowledgeable on the developmental steps for reading success

Foster collaboration among teachers to share successful reading  strategies and resources. 

Analyse current provision for reading and identify areas for improvement. 

Conduct a comprehensive assessment of current reading abilities to identify areas for improvement. 

Staff to use Sounds Write assessment to organise class reading groups and support for those who need extra learning opportunities

Parc Lewis to use Sounds Write reading programme to embed a systematic way of teaching reading strategies for Reception -Years 3+.

Staff follow Sounds Write whole class and additional learning planning each week .

Pupil progress analysed on a regular formative and summative basis. 

Provide professional development for teachers on phonics instruction methods (Sounds Write) including a multisensory approach.

Staff plan a daily differentiated phonics session (FL and intervention groups).

Implement regular formative assessments to monitor individual pupils’ phonics progress.

Integrate spelling and phonics exercises into daily writing activities to reinforce application.

Establish a consistent system for providing feedback on spelling and phonics, emphasizing constructive guidance.

Establish a phonics and spelling support system for students who may need additional assistance (intervention groups)


Conduct a comprehensive review of current reading opportunities (outside of formal LLC lessons and the Sounds Write sessions) across subjects to identify gaps.

Provide professional development for teachers on integrating word recognition and language comprehension  into various curriculum areas planning for authentic purposes. 

Ensure all teachers provide the opportunity for pupils to transfer their word recognition and language comprehension skills from their LLC work across the curriculum through their topics and Big Questions.

Ensure that there is equality of high expectations on  pupils’ word recognition and language comprehension across the curriculum.

Celebrate reading achievements through celebration assembly and other events.
	
I-L













Jun-July 2025
	Pupils are developing their reading skills showing progression from their baseline.





























































Pupils raw score for reading is increasing within each level. 

The gap between pupils chronological age and reading is narrowing. 

Pupils accurately transfer their reading skills and apply in all reading and comprehension activities

































	
	

	P3: d)
Reading: Progress:  
All pupils make progress in their Reading  skills
(IA1-Learning)
	Establish clear criteria and benchmarks for reading success at each step. 
Provide professional development for teachers on effective methods for assessing and monitoring reading skills including word recognition and language comprehension.

Implement a consistent system for tracking and documenting individual pupil reading progress.

Review and record pupils reading progress daily and every half term in Pupil Progress meetings. 

Develop a school-wide pupil reading portfolio system to showcase students' progress over time.
	
	All pupils are showing progressing in their reading skills.
	
	




	 Priority 4: Continue to develop and refine self-evaluation processes that focus on specific areas of improvement. (linked to R3)

	Rationale: 
Self-evaluation:   
· School has recently re-established Class Teacher termly Pupil Progress Reviews, capturing pupil assessment data. A minority of senior leaders have recently begun to analyse the data to identify trends at a class, cohort and whole school level and this process is still at an early stage.
· The process of targeted assessment for the identification of need in order to access intervention, is currently in the early stages of roll-out. A whole school Universal provision Map is being developed to enable staff to support pupils from an intervention menu. This is in the beginning stages.
· Reading analysis continues to evidence   

Local /regional / national priority: 

Estyn: Inspection Recommendations – Interim Focus highlighted in yellow April 2025.
R1 Ensure that teachers provide the right level of challenge for all pupils 
R2 Improve pupils' writing skills across the school 
R3 Sharpen self-evaluation processes to ensure that action plans focus on specific areas for improvement


	Priority Leader:
	C Hughes (HT) & JP LA SIP Bespoke Support Offer
	Team Members:
	SLT & Middle Leaders & 
	Gov Body Link:
	M Davis & 
L. Tomkinson

	Success Criteria:
	The school has robust and effective systems for self-evaluation, monitoring and improvement planning to ensure that it focuses on the aspects most in need of improvement. Leaders at all levels (for example, headteacher, deputy headteacher ALN, AoLE leaders) are well informed, and can undertake monitoring effective. Leaders can produce accurate reports based on secure first-hand evidence that impact positively on school improvement.






	[bookmark: _Hlk200293290]Target
	Actions
	Timescales
Immediate (I)
Short term (S)
Medium (M)
Long (L)
	Planned outcomes
	Cost implications and funding sources
	Monitoring and evidence hyperlinks 

	4a. 
Plan for and carry out a wide range of activities to gather first-hand evidence to inform self-evaluation and prioritise the most important areas for development
(IA3: Leadership & Management) 

 
	· To create a Monitoring Evaluation and Review (MER) cycle that is aligned with Estyn recommendations identified in the SDP.
· All staff are given clear roles, responsibilities, and accountability for meeting the recommendations outlined in the SDP.
· Staff to undertake training on how to effectively evaluate MER activities, make accurate judgements and identify next steps.
· Governors' role in this aspect are clearly identified and their involvement mapped out in the MER.
· Evidence of progress against each priority to be gathered by lead staff over time.
· Identify opportunities to work with external partners in improving the quality of evaluation for example CSC improvement partners, LA etc
· Identify opportunities for pupils and parents to contribute to school self-evaluation (listening to learners, parent questionnaires, forum meetings)
	
	· Self-Evaluation is accurate and prioritises the most important areas for development.   
	
	

	
	
	
	
	
	

	
	

	Target
	Actions
	Timescales
Immediate (I)
Short term (S)
Medium (M)
Long (L)
	Planned outcomes
	Cost implications and funding sources
	Monitoring and evidence hyperlinks 

	4b.  
When monitoring, identify the strengths and areas to develop in teaching.
(IA3: Leadership & Management)

 


	· Senior leaders and middle leaders regularly assess the strengths and areas to develop of the curriculum - 6 areas of learning experience, cross curricular competencies and cross cutting themes by implementing an effective range of evaluation methods such as: 
· Planning scrutiny
· Learning walks
· Listening to learners 
· Work scrutiny
· Pupil Voice 
· Classroom observations
· Pupil progress meetings
 Senior Leaders arrange time and support for staff to build on their areas for development 
	
	· Senior leaders and middle leaders are able to identify strengths and areas to develop in teaching and this improves staff performance.
	
	

	
	
	
	
	
	

	NEIR Question:

	Leadership - How effective is leadership?  – Pedagogy (Learning, teaching & curriculum) - How well does leadership influence and improve learning and teaching?
1) How well does leadership keep the quality of teaching under review to identify strengths and opportunities for improvement (Individual, whole school)?

	Target
	Actions
	Timescales
Immediate (I)
Short term (S)
Medium (M)
Long (L)
	Planned outcomes
	Cost implications and funding sources
	Monitoring and evidence hyperlinks 

	4c.  
When monitoring, focus on the impact of teaching on pupils’ learning and progress.
(IA3: Leadership & Management)

	· A monitoring cycle established to conduct regular classroom observations using a structured framework to assess teaching effectiveness.
· Implement pupil assessments aligned with the curriculum plans/objectives to evaluate the success of learning outcomes and progress.
· Utilise data, where appropriate, to track and analyse pupil progress and identify trends and areas for improvements 
· Integrate formative assessment strategies to provide ‘real-time’ feedback and adjust teaching methods accordingly. 
· Foster a culture of open communications, ensuring teachers feel supported in discussing their challenges and successes through pupil progress meetings, staff meetings, staff one-to-one sessions and performance management processes, AoLE leader support.
· Facilitate professional development workshops focused on evidence-based teaching strategies and pedagogical innovations.
· Establish a system for sharing successful teaching practices across the school, fostering a culture of continuous improvement.
· Implement a mentoring system where teachers support colleagues in refining and improving their pedagogical techniques.
· Regularly review and update the curriculum based on assessments, feedback, and educational research.
· Teachers to set personalised learning goals, fostering a sense of ownership and commitment to professional growth.
	
	· Senior and middle leaders have the skills to measure impact of teaching on pupils’ learning and progress 
· Monitoring reports are well written, clear and provide valuable information that includes impact on learning and progress.
· Monitoring reports provide clear information in terms of actions to improve learning and progress
· Monitoring reports have clear outcomes and time scales to respond to areas of improvements identified.
	
	

	NEIR Question:

	Leadership - How effective is leadership?  – Pedagogy (Learning, teaching & curriculum) - How well does leadership influence and improve learning and teaching?
1) How well does leadership positively influence the quality of teaching to enable learners to progress in relation to the four purposes and the principles of progression? 
2) How well does leadership use assessment information to support all learners to make the progress of which they are capable in accordance with the principles of progression?

	
	


	Target
	Actions
	Timescales
Immediate (I)
Short term (S)
Medium (M)
Long (L)
	Planned outcomes
	Cost implications and funding sources
	Monitoring and evidence hyperlinks 

	4d.  
Focus staff training plans on the school’s priorities for improvement
(IA3: Leadership & Management)

	· Conduct a comprehensive needs analysis to identify specific areas of improvement aligned with SDP recommendations.
· Develop customised staff training plan that addresses identified priorities, taking account the diverse needs and expertise levels of staff.
· Provide targeted opportunities, workshops, and training to address key areas of improvement, ensuring a balance between individual and collective growth.
· Implement a system of ongoing assessment and feedback to gauge the effectiveness of training/professional learning in addressing the identified properties.
· Foster a culture of continuous learning in professional development, both within and outside of the school setting.
· Utilise internal & external expertise, such as educational consultants or partnerships with other schools, to enhance the quality and relevance of professional development.
· Establish a mentorship or coaching system where staff members support their colleagues in implementing new strategies and approaches.
· Encourage collaborative learning opportunities among staff, promoting the sharing of best practices and insights gained from training sessions.
· Regularly review and update the staff training plan in response to evolving school priorities and education needs.
· Monitor the impact of training on staff performance and pupil outcomes, using data driven information to refine future training activities.
· Communicate the importance of the training plan to staff and governors, emphasising its direct connection to the school development based on Estyn’s recommendations and enhancement of teaching and learning experiences.
· 
	
	· Staff training has a positive impact on achieving the aims in the SDP. 

	
	



	Targets
	Actions
	Timescales
	Intended outcome
	Monitoring
	How do we do know?

	4e:  To develop the roles of Governors in challenging leaders about the impact of spending on the outcomes and progress for learners.
	· Undertake a skills audit of the Governing Body to understand where their skills and attributes are best used.
· To align governors' roles and responsibilities linked to their areas of expertise and align them to key roles within the PIAP.
· To access appropriate training that allows Governors to ask questions of the school and challenge its performance.
· Leaders ensure that governors are fully involved in monitoring the impact of spending on school improvement particularly the use of grants e.g., PDG, EIG, RRRS
· Governors to closely monitor the school's arrangements of the implementation of national priorities i.e. Curriculum for Wales, ALN and Healthy Eating
· Leaders to provide accurate and honest reports to governors about the performance of the school.
· Governors are given opportunities to participate in the MER cycle to gain first-hand evidence of the quality of provision and its impact on outcomes for pupils.
· Governors to develop stronger links with other stakeholders E.g., Governors to hold sessions for parents/grandparents and pupils to provide feedback for PIAP and SE docs.
· Revisit the Governing Body self-evaluation tool to identify gaps in expertise and process and create an action plan to meet these deficits. 


	· Finance 
Sum 2025: 2.7.25
Autumn 2025
Spring 2026
Summer 2026

· Skills Audit May 25

· link Governor literacy observations book look.
       Autumn 2025
Spring 2026
Summer 2026

· Learning Walks: 
Autumn 2025
Spring 2026
Summer 2026

·  Literacy Lesson observations and book looks Link Governor

· Link Governor moderation of standards in books 

 Link Governor L2L learning walk maths and numeracy 

· link ALN Governor 

· 
	· School leaders have a clear understanding of the skills of existing governors, and they are allocated appropriately in roles which impact on school improvement. 
· Governors are well trained and understand their roles and responsibilities. 
· Governors are aware of any issues that may affect standards and they challenge leadership and consider how these may be addressed.
· Governors are developing their role in monitoring the impact of school spending on school outcomes.
· Governors have participated in a good range of MER activities and have good quality first hand evidence to make secure evidence to make accurate judgements. 
· Governors have established good links with other stakeholders e.g. parents and there is a growing confidence in the work that they do to monitor standards in the school. 
· Governors have a clear understanding of their strengths and areas for development and work proactively with governor support to address any deficits.
	
HT, DHT, AHT,  TLR, IP to quality assure.

RCT Gov support





	Minutes of meetings of GB which demonstrate GB challenge.
GB training records
Skills analysis
GB report to parents 
HT reports to GB
Evidence of GB monitoring PIAP progress.
Interviews with GB by IPs to establish how well GB understands their role.


	1e. NEIR Questions
	· V23: Vision and Stakeholders: How effective are our processes for involving the whole school community in the ongoing review of our vision, aims and values?
· V14:  How well do you (school leaders) involve partners in evaluating your curriculum and how well do you use this information to
influence improvement?
· ESTYN IA3: Provide effective governance that offers support and challenge

	Progress and Evaluation
	Aut 1:
Aut 2:
Spr 1:
Spr2:
Sum 1:
End of year review:





Appendix 1:  Grant finance 2025-2026
	Grant Finance 2025-2026

	Source of Funding
	Purpose
	Amount

	LEAG
	School Standards: 

Reform (Professional Learning): 

Reform (ALN Implementation): 
	£128,277.60 + £11,390.18

£4,945.00

£6,497.12


	PDG
	Smooth the impact of reductions to PDG funding following PLASC 2023 and/or PLASC 2024 data revalidation.
Equity
EYPDG
	£16,100.00

£49,450.00
£4,945


	
	Teacher’s and non-Teachers Pay award
	 £26,824.44
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